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Introduction 
 
This review examines the Palestinian matriculation exams, known as the General Certificate 
of Secondary Education Examination in Palestine (Tawjihi, or Injaz) for June 2023. The 
Tawjihi examinations are the culmination of the 12-year Palestinian education system. The 
exams not only cover the material taught in twelfth-grade Palestinian curriculum textbooks, 
but highlight aspects of the curriculum which are deemed worthy of special attention. The 
tests are a good indicator of the elements of the curriculum which are considered 
particularly important. They implicitly reveal the fundamental goals of the educational 
system, and the worldview and identity students are equipped with to play a role in 
Palestinian society. Given that the Tawjihi exams reflect the PA's educational policy and 
future outlook, they deserve close scrutiny. 

This review evaluates the adherence of Palestinian matriculation exams to international 
standards of peace and tolerance in education. The matriculation exams included in this 
review are in the Arabic language, Islamic Education, geography, and history. 

Even in the relatively small number of exams featured here, all in seemingly innocuous 
subjects, a number of problematic issues appear frequently. These include the glorification 
of violence against Israel, and of jihad and martyrdom in general, as well as rejection of 
Israel. 

Students are examined on chapters and passages from PA textbooks which glorify the use 
of violence for the liberation of Palestine, which according to these textbooks refers to the 
entire territory between the Jordan River and the Mediterranean Sea. One question focuses 
on a poem praising Jerusalem's “knights” who “go to their death with a smile.” Another 
poem featured recounts a Palestinian refugee returning to Palestine with a “weapon in [his] 
hand.” Students are also examined on a passage in a PA textbook which discusses the 
importance of preparing for jihad in Palestine. 

Meanwhile, exams also include questions on passages in the PA textbooks which praise 
violent jihad and martyrdom. One question asks students to explain that jihad is “the apex 
of Islam,” and another examines students on a passage in a PA textbook which describes 
martyrdom as a great honor. 

Moreover, students are tested on material that denies Jewish history in Jerusalem, and 
expresses rejection of Israel – a UN member state – including its right to exist. In one case, 
students are presented with a passage from a PA textbook which disparagingly refers to 
Jewish history in Jerusalem as “baseless claims,” “fairy tales,” and “myths.” Another exam 
features a map which ignores Israel, and labels the entire territory of Mandatory Palestine 
as “Palestine.” In two instances, students are tested on chapters in PA textbooks which 
compare Israeli Jews to the Crusaders, implying that they are foreign invaders who will 
eventually be defeated.   
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Additionally, students are examined on a textbook chapter that teaches about an attempt 
by two Jews to create internal strife within the Islamic community during Islam’s early days, 
fostering a negative perception of Jews. Another question asks students to explain how 
“the United States took advantage of the events of 9/11 to impose its hegemony on the 
world,” describing the attacks as an excuse used by the United States to strengthen its 
power.   

Given that the Tawjihi exams can be viewed as an indicator of the importance ascribed by 
the Palestinian Ministry of Education to specific topics, it appears that non-recognition of 
Israel, the use of violence against it, and the promotion of jihad and martyrdom, are central 
to the Palestinian curriculum.   

Below is an example of the cover page of a matriculation exam. It features the coat of arms 
of Palestine, and details the bodies in charge of the exams: “the National Center of Exams, 
Assessment and Educational Evaluation,” and the “Directorate General of General 
Examinations,” as well as the name of the State of Palestine and the Ministry of Education. 
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[center:]  
In the name of God, the Most Gracious, the Most Merciful 
General Cer9ficate of Secondary Educa9on Examina9on 
Test date one for 2022/23 [school] year 
 
[right:] 
State of Pales9ne 
Ministry of Educa9on 
Na9onal Center of Exams, Assessment and Educa9onal Evalua9on 
Directorate General of General Examina9ons 
Branches: Humani9es, Shari'a, Science, Entrepreneurship and Business 
Subject: Arabic Language 
Form: Form A for literature and shari'a branches  
Session: ---- 
 
[leS:] 
Day: Wednesday 
Date: 7/6/2023 
Dura9on of the exam: three hours 
Total score: 100    
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Encouragment and Glorification of Violence, Jihad, and 
Martyrdom: 
 

1. Arabic Language matriculation exam, 7.6.2023. 
 
Students are examined on a passage from a PA textbook titled “Jerusalem - A Compass 
and Glory,” which glorifies martyrdom in battle, praising Jerusalem's “knights” who “go to 
their death with a smile,” and its “fragrant young people” [a traditional Islamic characteristic 
of martyrs]. The passage also denies Jewish historical connection to the city, describing 
Jewish ties to Jerusalem as “baseless claims,” “fairy tales,” “myths,” “illusions,” and 
“distorted narratives.” The denial of Jewish history in Jerusalem not only contradicts 
historical facts, but also prevents any future compromise on Jerusalem as a part of a two-
state solution. 
 

 
 

 1) Read the following text from the lesson “Jerusalem - A Compass and Glory” and then answer the following ques9ons: 
It is the window of the righteous ones who cross the earth towards the sky through its windows, which have been blessed by 
the Qur’an. It is the city of Allah, in whose corridors the believing hearts gather, just as the prophets gathered to proclaim that 
they stand behind the Messenger of Allah, as it became a verse from the Book of Allah. 
1. What is the type of prose to which this text belongs? 
2. Why did the text describe the vocabulary regarding Jerusalem as limited? 
3. Men9on two sites in Jerusalem that are included in the text above. 
4. Explain the ar9s9c image in the expression “Jerusalem – A Compass and Glory.” 
5. What is the rela9on between the underlined sentence in the paragraph and what comes before it? 
6. The paragraph includes the words “its corridors,” “gathered,” and “city.” What is the singular form of the first word? What 
is the morphological form of the second word? What is the suffix of the last one? 
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Source material from Palestinian curriculum: 
 
Arabic Language [1] - Reading, Grammar, Prosody, and Expression [Academic Track], 
2020, pp. 38-41: 
 
 

 
 
 

 [LeS Side:] 
Unit 4: Jerusalem - A Compass and Glory 
 
Pales9ne's sacred capital stands as a witness and a martyr…  
She is the struggling mother that bleeds all the 9me but never succumbs to the invaders. She wraps her wall around herself 
like a dress of purity and refuses to die. The invaders 9ghten their grip upon her soul, but she - for fiSy years now - has 9ghtened 
her grip over their grip… Will the foreign invaders be able - whatever their power - to make a mother forget her sons? She 
knows them by their features, even though the enemies dig in her history false excava9ons with baseless claims and build on 
her soil a false heritage and a reality supported by force and tyranny. 
 
[Right Side:] 
… She wraps herself with her latest wounds every night and finds shelter inside the homeland's sad cave accompanied by her 
fragrant [tradi9onal Islamic characteris9c of martyrs] young people, and its knights who hide the Dome [of the Rock] in their 
eyes, and go to their death with a smile. 
 
History is reflected in Jerusalem, shining with its facts that are neither mixed with doubt nor falsified by fairy tales and myths. 
Her markets tell the truth, and her inscrip9ons silence every claimer and expose every liar. Jerusalem is revealed as a faithful 
Arab city un9l God inherits the earth and whoever is on it.  
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She will remain sanc9fied in the na9on's consciousness, high above the misery of the current situa9on, the distorted narra9ves 
and the usurped history, and above the grip of the invaders who do not spare an effort to falsify history, peddle illusions and 
set loose the tools of destruc9on in order to distort history… She is undefeatable, even if her soil is lying for a day or two under 
the invaders' feet… 
  
In the sentence: 'Jerusalem stands as a witness and a martyr' [šāhida wa-šahīda] - Witness: observing the events around it. 
Martyr: sacrificing her sons who defend her.  
  
4- With what did the heads of the Zionist Occupa9on tempt the seqlers in order to encourage them to come to Pales9ne? 
5- How does the occupa9on distort the geography of Jerusalem? 
  
Ac9vity: let us write a report on the Occupa9on's most prominent abuses of the right to educa9on in Jerusalem. 

 
 

2. Arabic language matriculation exam, 7.6.2023, p. 4. 
 
One of the questions in this Arabic language matriculation exam addresses verses from 
the poem “A Refugee’s Will,” which is taught in the PA textbook. The poem recounts the 
desire of a Palestinian refugee to return to his homeland. One of the verses, which is 
taught in the textbook but does not appear in the exam, describes the refugee returning 
with a “weapon in [his] hand.” A subsequent question in the textbook below the poem 
further asks “How will the Palestinian refugee return to his homeland?” The poem, which 
students will have studied in preparation for the exam, may therefore encourage the 
liberation of Palestine by force. The passage clearly refers to pre-1967 Israel as a part of 
Palestinian land, as it describes the city of Haifa, which is within the borders of pre-1967 
Israel, as part of the Palestinian homeland.    
 

 
 

b – Read the following extract from the poet Hashem al-Rifa'i, and then answer the following ques9ons: 
 
The dark of night will swallow me tomorrow, O my liqle son 
Nothing is leS of the shadow of life but its last breath 
And the broken pieces of a heart that lived with burning concern    
The lamp had once shone, but then it burned 
Its hopes had dried un9l it suffocated 
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Source material from Palestinian curriculum: 
 
Arabic Language (1): Reading, Grammar, Prosody and Expression, Grade 12, 2020, pp. 
85-86. 
 

 
 

A Refugee's Will  
The dark of night will swallow me tomorrow, O my liqle son 
Nothing is leS of the shadow of life but its last breath 
… 
They have driven you out. Return to those who have driven you out  
Because there is a land that your father used to cul9vate . . .  
Haifa is sighing. Have you not heard Haifa's sigh? . . .  
Behind you there is a land that fed your childhood  
And wants to see you one day in your youth  
The horrors of the disaster have not made her forget you  
She is longing but her glance is full of admonishment  
If you come to her one day with weapon in your hand . . .  
Then cry out: . . . I am at your service, O my dear homeland that has been deserted . . .  
6- How will the Pales9nian refugee return to his homeland? 
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3. Islamic Education matriculation exam, 10.6.2023, p. 3. 
 
This Islamic Education Tawjihi exam asks students to explain the term “the apex of Islam” 
[dhurwat sanam al-islam], from the hadith which refers to jihad and emphasizes its 
importance. The chapter of the PA textbook on which students are examined uses this 
term to describe jihad, and on the same page teaches that jihad is “one of the gates to 
achieving martyrdom”, and that jihad is an individual duty in the event of Islamic land 
being occupied. This could be seen as pertaining to the Israeli-Palestinian conflict. The 
chapter also explains various restrictions on jihad. 

 

 
 

Ques9on six: (20 marks) 
a – Define the following concepts and terms:   
… 
4 – The apex of Islam [literally: the top of the hump of a camel] 
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Source material from Palestinian curriculum: 
 
Islamic Education, Grade 12, 2021, p. 98: 
 

 
 

Ques9on The virtue of jihad in God's cause [excerpts] : 
• Jihad is the best deed in Allah Almighty’s eyes. […]  
• Jihad is the apex of Islam. […]  
• Jihad is a profitable trade with Allah Almighty that comprises the rescue from Hellfire and the aqainment of pardon and 
Paradise. […]  
• Jihad is one of the gates to achieving martyrdom. […]  
 
The ruling regarding jihad:  
Jihad for the sake of Allah Almighty is originally a collec9ve duty. […] It is considered an individual duty in condi9ons which 
include:  
• If the enemy occupies a Muslim land or moves its army to occupy it or intends harm to its residents. […]  
• If the Imam recruited or sent a group of people to baqle. […] 
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4. Islamic Education matriculation exam, 10.6.2023, p. 3. 
 

This Islamic Education matriculation exam asks students to define the term “martyr”. The 
exam is based on the Grade 12 PA Islamic Education textbook, which describes 
martyrdom as a great honor, and defines a martyr as “he who sacrifices himself in the 
cause of Allah in defense of his religion and homeland.” The textbook and the exam 
therefore together glorify martyrdom in battle against the enemy.  

 

 
 

Ques9on three (20 marks):  
a – Define the following concepts and terms: 
… 
4 – Martyr 

 
 
Source material from Palestinian curriculum: 
 
Islamic Education, Grade 12, 2021, p. 16: 
 

 
 

The Status of Martyrs for Allah:  
And do not say about those who are killed in the way of Allah: ‘They are dead.’ Rather, they are alive, but you perceive [it] not, 
(Al-Baqara: 154).  
For Allah, martyrdom is a great status, a high point, so the magnitude of the effort and the sacrifice [should emanate] from 
the loSiness of the goal and purpose.  
And the Martyr: he who sacrifices himself in the cause of Allah in defense of his religion and homeland; so Allah’s word is 
supreme.  
The verse prohibits describing martyrs as dead; because they live with their Lord in delight, they have moved from the life we 
know to another life we do not sense. ‘And never think of those who have been killed in the cause of Allah as dead. Rather, 
they are alive with their Lord, receiving provision.’ (Al-Imran: 169) 
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5. Islamic Education matriculation exam, 10.6.2023, p. 2. 
 
This Islamic Education Tawjihi exam asks students to explain the importance and the 
rewards of ribat – the Islamic principle of preparing for jihad to defend Islamic territory. 
The PA textbook on which the students are examined defines ribat as living in places 
such as Palestine and the Levant, where danger lurks from the “enemies of Islam,” while 
preparing for jihad. The content of the lesson on which students are examined therefore 
encourages students to view themselves as engaged in a religious war against a sworn 
enemy of their faith. 
 

 
 

c – Explain the following:  
… 
4 – Ribat for the sake of Allah is one of the best deeds that is s9ll rewarded aSer one's death 

 
 
Source material from Palestinian curriculum: 
 
Islamic Education, Grade 12, 2021, p. 74: 
 

 
 

Ribat: preparing one's soul to [to engage in] jihad for the sake of Allah and defending religion and the Muslims, as one 
con9nues to reside in places where people are afraid of the enemies of Islam. This refers par9cularly to residing in the land of 
Pales9ne and generally to the Levant [bilad al-sham, Greater Syria]. And ribat is the best deed that is s9ll rewarded aSer one's 
death; because all the acts of righteousness will be almost impossible to achieve unless one is safe from the enemy and the 
fron9ers are guarded . So the [one who engages in ribat] gains the reward of all the acts of righteousness that are held because 
of his ribat. 
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Rejecting and Demonizing Israel, Denying Jewish 
History 
 

6. Arabic Language matriculation exam, 8.6.2023, p. 2. 
 
Students are examined on a poem from the PA textbook which compares Jews to the 
Crusaders, the British and Napoleon, casting them as foreign occupiers that will be 
defeated. In the summary of the poem, students are taught that “the Jews have come to 
destroy this place and erase its history,” and that “the Zionist Occupation will be defeated 
as the Crusaders, Napoleon, and the English were defeated.” According to the summary, 
the poem emphasizes “the need to continue the cross-generational struggle for the 
liberation of Palestine.” Given that PA textbooks use the term “Palestine” to refer to the 
entire territory of former Mandatory Palestine, the promotion of a “struggle for the liberation 
of Palestine,” coupled with the comparison to the Crusaders, likely implies the 
encouragement of the destruction of the State of Israel.  
 
The poem itself refers to Israeli soldiers as “the soldiers of Joshua,” implying that the Jews 
are foreign invaders both in modern and ancient times. The poem also possibly implies that 
Israeli Jews will go back to perceived countries of origin, as it says: “we will return when 
the soldiers go back to their people far away.” Moreover, the poem uses violent imagery, 
stating: “You will grow up, my son, and tell those who inherited their rifles the epic of blood 
on iron.” 
 
 

 
 

 
a) Read the following text from the poem “The Eternity of the Cactus” by the poet Mahmoud Darwish, and then answer the 
ques9ons that follow it: 
- Why was the horse leS alone? 
- So he can mind the house, my son,  
our homes die if their owners leave them. 
1. What is the posi9on that the horse was entrusted with in this poe9c text? 
2. What is the day that the poet recalls in this text? 
3. Why do homes die if their owners leave them? 
4. What are the two elements that the storytelling method is based on, and are employed by the poet in the previous text? 
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Source material from Palestinian curriculum: 
 
Arabic Language (2) - Literature and Rhetoric (Literature and Sharia Branches), 2020, 
pp. 36-39): 
 

 
 

Displacement in Pales9nian poetry 
The Eternity of the Cactus (Mahmoud Darwish – Pales9ne) 
Where are you taking me, father?  
Where the wind blows, son.  
While leaving the plains where Bonaparte's soldiers erected a hill to watch the shadows on ancient Acre's wall, a father says 
to his son: Do not be afraid. Do not be afraid of the whir of bullets. Hold fast to the ground so that you will be saved. We will 
be saved and climb a mountain in the north, and come back when the soldiers return to their families in distant lands.  
… 
And he said, while crossing a fence of thorns: O my son, remember! Here on the thorn of a cactus, the English crucified your 
father for two nights but he never confessed. You will grow up, my son, and tell those who inherited their rifles the epic of 
blood on iron. 
… 
So remain defiant un9l our return.  
-When will that be, O my father?  
-Tomorrow. Perhaps in two days.  
It was a heedless tomorrow that chewed on the wind behind them on the long winter nights. Joshua's soldiers built their 
fortress with the stones of their houses. Breathless on the road to Cana: here our Lord passed one day.  
0 my son, remember tomorrow. And remember the fortresses of the crusades eaten by April's grasses aSer the soldiers leS. 
 
About the text: 
The poet applies the epic style while describing the loss of Pales9ne and the exile of its people… 
  
… The Jews have come to destroy this place, erase its history and build their houses on the ruins of Pales9nian houses… The 
Zionist occupa9on will be defeated as the crusaders, Napoleon, and the English were defeated. 
  
5. The poet has indicated the need to con9nue the cross-genera9onal struggle for the libera9on of Pales9ne. We will define 
the poe9c expression that shows this meaning. 
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7. Islamic Education matriculation exam, 10.6.2023, p. 3. 
 
Students are examined on a chapter from a PA Islamic Education textbook which 
compares the “Zionist occupation” to the Crusaders, asking students to discuss how they 
can learn from their forefathers who liberated Palestine from the Crusaders. The exam 
asks students about the liberation of Jerusalem from the Crusaders by Saladin, and the 
chapter on Saladin in the textbook from which the exam is taken asks students: “How 
can the Muslims nowadays follow the model of the conquering ancestors in liberating 
Palestine from the Zionist occupation?” The chapter on which students are examined 
therefore compares Israel to the Crusaders, implying that it is a foreign entity with no 
historical connection to the land and no right to exist. The comparison of Israel to the 
Crusaders also possibly implies that, if Muslims unite, Palestine can be liberated by using 
force – as was the case with the Crusaders. 

 

 
 

d – How did Saladin al-Ayyubi liberate Jerusalem from the crusaders? 

 
 
Source Material from Palestinian Curriculum: 
 
Islamic Education, Grade 12, 2021, p. 90: 
 

 
 

 How can the Muslims nowadays follow the model of the conquering ancestors in libera9ng Pales9ne from the Zionist 
occupa9on? 
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8. Geography matriculation exam, 19.6.2023, appendix. 
 
A geography matriculation exam includes a “map of Palestine” that ignores the existence 
of Israel, and views its entire territory as part of Palestine. The exam therefore expresses 
non-recognition of Israel, a UN member state, and discourages students from accepting 
a two-state solution. 
 

 
 

 [the cap9on on the map:] Map of Pales9ne 

 
 

9. Geography matriculation exam, 19.6.2023, p.2. 
 
Students are instructed to explain how “the Zionist Occupation” contributes to the 
exacerbation of desertification in Palestine. The question refers directly to a chapter on 
which students are examined from the original PA textbook, which accuses Israel of being 
one of the causes of desertification through building settlements, and stealing 
Palestinian agricultural land and water resources. Although not explicitly stated, the exam 
and textbook therefore can be understood as implying that Israel's actions intentionally 
cause desertification. 
 

 
 

d) Explain the Zionist Occupa9on’s ac9ons that contribute to the exacerba9on of the problem of deser9fica9on in Pales9ne. 
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Source Material from Palestinian Curriculum: 
 
Geography, 2021, pp. 100-101: 
 
 

 
 

Deser9fica9on in Pales9ne: 
Ac9vity 5: Let’s look at the two pictures and then carry out the following: 
-Let’s discuss and write down: The Zionist Occupa9on's ac9ons that cause deser9fica9on in Pales9ne. 
- The impacts of these ac9ons. 
Pales9ne suffers from deser9fica9on like other states due to natural condi9ons, such as the diminishing quan99es of rainfall and 
its fluctua9ng frequency, in addi9on to the [growing] demographic pressure on the natural resources. The ac9ons of the Zionist 
Occupa9on in Pales9ne contribute as well to the aggrava9on of the deser9fica9on problem through the seqlement [project] 
that has exhausted the yielding and arable agricultural lands, the deteriora9on of many lands' usability due to the flow of sewage 
water [there], the construc9on of the Annexa9on and Expansion Wall, the control of surface and underground water, and the 
preven9on of its u9liza9on by the Pales9nians. 
 
Ques9on 6: I will explain: the Zionist Occupa9on's measures are among the factors causing deser9fica9on in Pales9ne. 
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10. Geography matriculation exam, 19.6.2023, p.2. 
 
This Islamic Education matriculation exam tests students on a chapter of a PA textbook 
which teaches a story about two Jewish people who tried to sow internal strife between 
two Arab Muslim tribes in the early days of Islam, by reminding them of their past wars. 
The story is based on an interpretation of Qur’anic verses suggested by some of the early 
Qur’anic interpreters. By choosing to teach this specific interpretation and highlighting 
that the two people who conspired were Jewish, the textbook may lead to a negative 
perception of Jews, positioning them as hostile toward Islam. It should also be noted 
that, elsewhere in the Palestinian curriculum, Jews are more directly described in a 
negative manner.  

 

 
 

6 – Which of the following is one of the themes of the lesson “holding fast to Allah?” 
- Resor9ng to pa9ence and prayer 
- Warning against obeying enemies 
- Trea9es with non-Muslims 
- Treatment of Buddhists and Zoroastrians 

 
 
Source Material from Palestinian curriculum: 
 
Islamic Education, Grade 12, 2021, p. 24: 
 

 
 

The interpreta9on of the noble verses: 
Warning against obeying enemies: 
The Almighty said: “O you who have believed, if you obey a party of those who were given the Scripture, they would turn you 
back, aSer your belief, [to being] unbelievers.” [Al Imran, 100] 
 
God Almighty has warned his faithful servants of obeying the hos9le from among the People of the Book and the infidels, and 
demanded them not to trust them, and not to accept their opinions or advice, because they would mislead them and raise 
doubts about their religions so that they would become deniers again, aSer they were believers.     
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It was told, regarding the causes for the revela9on of verses 100-101, that Shas bin Qais the Jew passed by a group of the 
companions of the Messenger of God, from the Aws and the Khazraj tribes, in a gathering in which they spoke to each other. He 
was angered to see the friendship between them, aSer they were enemies during the Jahiliyya [pre-Islamic 9mes]. He ordered 
a young man from among the Jews who were with him, and said: get to them, and sit with them, and remind them of the past 
figh9ng between the Aws and Khazraj tribes. He did so, and they argued and became angry, and called each other to take up 
their weapons. The Messenger of God heard of this, so he went out to them with the Muhajirun [people of Mecca who converted 
to Islam at an early stage] who were with him, and said: “Oh community of Muslims! …. will you return to what you used to be 
as unbelievers?!”. Then, the people knew that this was incitement by Satan, and a plot of their enemy against them, so they laid 
down their weapons, wept, and embraced each other, then they departed with the Messenger of God, listening to him 
obediently. 
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Miscellaneous: 
 

11. History matriculation exam, 24.6.2023, p.2. 
 

This PA history matriculation exam asks students to explain how “the United States took 
advantage of the events of 9/11 to impose its hegemony on the world.” This question is 
based on a chapter in a PA textbook on which students are examined, which discusses 
the “American hegemony.” Students learn that the US used the 9/11 attacks to “intervene 
in the countries of the world in order to spread its rule and hegemony over everyone.” 
Negative anti-American imagery accompanies the chapter, while praising and giving 
examples of “opposition to American hegemony in the world.” Students are instructed to 
“form a fictitious court to trial the USA for its crimes in Iraq.” Interestingly, this question 
appears in the exam even though the 2021 edition of the textbook removed a similar 
question.   

 

 
 

Ques9on seven: (20 marks) 
… 
d. The United States took advantage of the events of 9/11 to impose its hegemony on the world. Discuss this. 
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Source Material from Palestinian curriculum: 
 
History, Grade 12, 2021, pp. 95, 98: 
 

 
 

The Concept of Hegemony: 
Ac9vity 1: We will look at the picture, draw conclusions, and then answer: 
• We will describe what we see in the picture.  
• What is the appropriate term for what is represented in the picture? 

 

 
 

The events of September 11th, 2001, and the resul9ng destruc9on of the Twin Towers at the World Trade Center in the United 
States, gave the US the excuse to absolve itself of its commitments and impose its priori9es on interna9onal poli9cs. It took up 
the slogan of the War on Terror as an excuse to intervene in the internal affairs of any country within the US sphere of interest. 
All countries of the world were demanded to pass on informa9on to America, to re-examine their school curricula and their 
financial transac9ons, to declare that they are against terrorism, and to direct their media policy in such a way that does not 
contradict US policy. It [9/11] also gave it [the US] the right to intervene in the countries of the world in order to spread its rule 
and hegemony over everyone, while becoming the world's policeman, especially aSer its occupa9on of Afghanistan in 2001, and 
Iraq in 2003. 
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Methodology 
 
IMPACT-se applies methodological 
standards which are based on UNESCO 
and UN declarations, and international 
recommendations and documents on 
education for peace and tolerance (see 
notes). Our methodology is designed to 
consider every detail within the 
textbooks; it does not paraphrase, rely on 
interpretations, or attempt to illustrate 
preconceived notions.  
 
The following is an updated, condensed 
version of the IMPACT-se UNESCO-
derived standards for peace and 
tolerance in school education:  
 
 
 

The curriculum should promote 
tolerance, understanding and respect 
toward the “Other,” his or her culture, 
achievements, values and way of life.1 

 
 

 
1 As defined in the Declaration of Principles on Tolerance Proclaimed and signed by Member States of UNESCO on 
November 16, 1995, Articles 1, 4.2. See also the UN Declaration on the Promotion among Youth of the Ideals of 
Peace, Mutual Respect and Understanding Between Peoples (1965), Principles I, III. Universal Declaration of 
Human Rights (1948): Education shall be directed to the full development of human personality and to the 
strengthening of respect for human rights and fundamental freedoms. It shall promote understanding, tolerance 
and friendship among all nations, racial and religious groups and shall further the activities of the United Nations 
for the maintenance of peace. 
2 The goal of education for peace is the development of universally recognized values in an individual, 
regardless of different socio-cultural contexts. See Ibid., Article 6. See also, on exchanges between youth, the 
UN Declaration on the Promotion among Youth of the Ideals of Peace, Mutual Respect and Understanding 
between Peoples (1965), Principles IV, V. 
3 Ibid., and based on Articles III.6, IV.7 and VII.39; and on the Integrated Framework for Action on Education 
for Peace, Human Rights and Democracy, approved by the General Conference of UNESCO at its twenty-
eighth session, Paris, November 1995, Article 18.2. 
4 As defined in Article 4 of the International Convention on the Elimination of All Forms of Racial 
Discrimination (ICERD), adopted by the United Nations General Assembly Resolution 2106 (XX) on December 
 

 
 

The curriculum should foster personal 
attachment toward the “Other” as an 
individual, his or her desire to be 
familiar, loved and appreciated.2 

 
 

The curriculum should be free of 
wording, imagery and ideologies likely 
to create prejudices, misconceptions, 
stereotypes, misunderstandings, 
mistrust, racial hatred, religious 
bigotry and national hatred, as well as 
any other form of hatred or contempt 
for other groups or peoples.3 

 

 
The curriculum should be free of 
language, content, and imagery that 
disseminate ideas or theories which 
justify or promote acts and 
expressions of violence, incitement to 
violence, hostility, harm and hatred 
toward other national, ethnic, racial or 
religious groups.4 

RESPECT 

INDIVIDUAL OTHER  

NO HATE  

NO INCITEMENT  
1 
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The curriculum should develop 
capabilities for non-violent conflict 
resolution and promote peace.5  

 

 
Educational materials (textbooks, 
workbooks, teachers’ guides, maps, 
illustrations, aids) should be up-to-
date, accurate, complete, balanced 
and unprejudiced, and use equal 
standards to promote mutual 
knowledge and understanding 
between different peoples.6 

 

 

 

 

 

 
 

 
21, 1965. See also Article 20 of the International Covenant on Civil and Political Rights (ICCPR), adopted by 
the United Nations General Assembly Resolution 2200A (XXI) on December 16, 1966. 
5 Based on the Integrated Framework for Action on Education for Peace, Human Rights and Democracy, approved 
by the General Conference of UNESCO at its twenty-eighth session, Paris, November 1995, Article 9; and on the 
Declaration of Principles on Tolerance proclaimed and signed by member states of UNESCO on November 16, 1995, 
Article 5. 
6 Based on UNESCO recommendation concerning education for international understanding, cooperation and peace 
and education relating to human rights and fundamental freedoms, adopted by the General Conference at its 
eighteenth session, Paris, November 19, 1974, Article V.14. 
7 The preamble to the Declaration of Principles on Tolerance proclaimed and signed by member states of UNESCO 
on November 16, 1995, notes the Convention on the Elimination of Any Form of Discrimination against Women and 
emphasizes respect for human rights and fundamental freedoms for all, without distinction as to gender. 
8 Based on Resolutions 32/2 (adopted June 30, 2016) and 17/19 (adopted July 14, 2011) of the UN Human Rights 
Council, and numerous UN General Assembly resolutions expressing concern and condemnation of laws and 
practices around the world which target individuals based on their gender identity and/or sexual orientation for 
discrimination, violence, and even extrajudicial, summary or arbitrary executions—all of which contradict the most 
basic principles of the UN and have no place in education. 
9 Based on UNESCO recommendation concerning education for international understanding, cooperation and peace 
and education relating to human rights and fundamental freedoms, adopted by the General Conference at its 
eighteenth session, Paris, November 19, 1974, Articles III.6, and IV.7. On the imperative for developing “systematic 
and rational tolerance teaching methods that will address the cultural, social, economic, political and religious 
 

 

The curriculum should foster equality, 
mutual respect, and should aim for 
equal representation between 
individuals regardless of their gender 
identity. It should also refrain from 
language, content, and imagery that 
depicts limiting and/or exclusionary 
gender roles.7 

 
 
The curriculum should be free of 
language, content, and imagery that 
promulgates violence or 
discrimination on the basis of sexual 
orientation.8 

 
 

The curriculum should educate for 
sound and sustainable economic 
conduct and preservation of the 
environment for future generations. It 
should encourage regional and local 
cooperation to that effect.9 

PEACEMAKING 

UNBIASED INFORMATION 

GENDER IDENTITY AND 
REPRESENTATION 

SEXUAL ORIENTATION 

SOUND PROSPERITY and 
COOPERATION: 
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sources of intolerance,” see the Declaration of Principles on Tolerance proclaimed and signed by member states of 
UNESCO on November 16, 1995, Article 4.2. On education for international cooperation, see also the UN 
Declaration on the Promotion among Youth of the Ideals of Peace, Mutual Respect and Understanding between 
Peoples (1965), Principle II. 


